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kelajakdagi tendensiyalar bo‘yicha tahliliy
xulosalar berilgan.

AJTAIITAIIAA TPAJJALIAOHHBIX MTEJATOT MYECKHUX TEOPU K IU®POBOM
IIIOXE: ITIPOBJIEMbBI U IIEPCIIEKTHUBBI B ObPA30BAHUH

Hpooa Axmeoosa

Ilpenooasamens

Tawkenmckoeo Meosicoynapoonozo Ynusepcumema Qbpazosanus
Tawkenm, Y30exucman

O CTATBE

KiroueBnbie CJI0Ba: ME€JarOrTHYECKUe AHHOTALUSA: Crartbs MOCBSAILEHA
TEOpUH, NHUQPpPOBU3ALMUSA, O0OPa30BATEIBHBIE HMCTOPUYECKOMY  PA3BUTHIO  TEIArOTHYECKHX
BBI30BBI, METOJUKH oOOydeHus, UU(POBBIE TEOpUH B KOHTEKCTE LHU(PPOBU3AIUY, C AKILIEHTOM
WHCTPYMEHTHI, 00pa30BaTebHbIEC TEXHOJIOTHH. Ha BBI30BBI U BO3MOXXHOCTH, BO3HUKAIOIIUE MPU

UHTETpallii  TEXHOJOrMil B  oOpazoBaHueE.
AHanmu3upyercs — ajanTanus  TPAJUIIMOHHBIX
NeJaroruueckux Mojejied K COBPEMEHHBIM

TEXHOJIOIMYECKUM TpeOOBaHUSM,
HOJYEPKUBAIOTCS MHHOBAIUH, KOTOpbIE
CBSI3bIBAIOT METOJUKU OOYyHEHHS C LHUPPOBBIMU
UHCTPYMEHTaMHU. HccnenoBanue TaKxKe
paccmarpuBaer MOCJIEACTBUS U poBoi
TpaHchopmanuu Ui npernoiaBaTenei,

CTYJICHTOB M TOJHUTHKOB, IMpeiaras MpOrHO3bI
OyIylIMX TEHJCHIIMH B MIEJaroruke.

1. Introduction

INTRODUCTION Pedagogical theories are more than mere applied solutions to existing
educational challenges. They constitute a culturally specific way of thinking about, cataloging, and
producing learning. If enacted with critical awareness, they also furnish an arsenal for interpreting
and intervening in education. Established pedagogical theories are in this sense indispensable in
examining contemporary education. lronically, this universal attribute can become a drawback.
Global rendition is often conflated with global implementation. Transposing pedagogical theories
results in a rift between their original tenets and local educational realities that culminate in myriad
interpretive problems concerning materiality, discipline, and context. The vast majority of these
reconceptualizations about didactic conceptions are policy-driven and invariably emphasize
anachronistic considerations, that is, early-stage affects left behind in the wake of the implementation
cascade. There is typically no consideration of how traditional theories might intersect with modus
operandi prompted by the dissemination of digital tools in contemporary educational settings. There
is, however, a genuine need to adapt established pedagogical theories in this context as teachers
readapt current practice to reflect a new relationship with digital technology (Wacnag Lidawan &
Reyes Chua, 2018). This process of adaptation is far from straightforward and success is neither

inevitable nor uniformly beneficial. This article makes a compelling point regarding the need for the
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thoughtful dissemination of computer technology in education. It highlights a number of the benefits
of virtual learning in conjunction with the computer but also underscores potential problems such a
pedagogical avenue faces. The deployment of its theoretical framework is drawn from the adaptation
of didactic constructs in French classrooms. Out of the existing wealth of didactic models, those
pertaining to inquiry-based learning were chosen on a methodological basis as they are distributed
equally among its object, epistemological, and instrumental dimensions. Further superiority is that
these models can be deployed at macro, meso, and micro levels and therefore modulate transposition
analysis across a realistic continuum from teacher training to the classroom itself. Considering both
material and symbolic implications, they offer a view on technology in terms of what it affords and
constrains as an object of knowledge in the educational fremitus. This article may be of interest to
researchers in education, media, and communication studies.

1.1. Background and Rationale

From the early models of schooling at the end of the 19th century, new paradigms of learning
technologies have been continuously incorporated into education. Among the pioneers of the
introduction of instructional technologies is the use of radio for delivering educational broadcasts in
the 1920s and the successive spread of educational television in the 1950s to 1970s. Yet, these
broadcasting technologies, instead of radically transforming educational practices, were seen as a
means to extend learning opportunities and increase pedagogical efficiency (Royle & Nikolic, 2013).
Over recent decades, pedagogical theorisation and practices have been fundamentally transformed by
the rapid development of computer-based digital technologies (Wacnag Lidawan & Reyes Chua,
2018). The diffusion of multimedia, social interaction and connected networks has created new
practices and habits of processing, producing and communicating information. Simultaneously, it has
also stimulated academic research into innovative theory and methods for instructional support,
creating a new field in digital educational research.

Observing the current landscape in learning practices, the frequent lack of alignment between
innovative technological tools and traditional pedagogical strategies becomes apparent. On the one
hand, those committed to various constructivist and constructionist pedagogical paradigms argue for
genuine student-driven and co-operative learning experiences that are relatively unbounded by
traditional subject discipline and classroom settings. On the other hand, when interactive educational
technologies are put into use, the main demand usually is on how to increase pedagogical efficiency
by mastering pre-set software packages.

1.2. Research Aim and Objectives

The primary aim of the research is to consider the adaptation of traditional pedagogical theories
in a digital or blended context, and to concentrate on what works, what does not, what could work
better in traditional theories when they are applied in digital practice and/or in a blended modality.
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What is to be found, as in any research, is a way of working that will be particular to school, place,
and time. This research is to investigate adaptations on a generic level — exploring what might need
to change in any theory or theoretical context to make it work well in a digital era. It will also look at
innovations in/experiments with pedagogy that are specifically designed to work in the digital. How
might innovation work, how might it work well, how could such work be assessed? (Wacnag
Lidawan & Reyes Chua, 2018)

This brings into focus specific objectives: to pose and explore these questions in a critically
reflective manner so that both effective/desirable outcomes and what went wrong or needs to be done
differently next time are revealed. These questions become, arguably, the least to be answered — the
point of writing thoughts is to draw attention to the most debated and/or uncertain problems.
However, increasingly debating issues normally bring up discussion or exchange that results in
(some) new policy and practice, which is why these remain objectivized. A core concern is to look at
an effective critical angle at the relevance/irrelevance and efficiency/inefficiency of traditional
pedagogical theories put into practice in a modern/digital educational environment. Another task is to
look into innovative pedagogies and/or compare them with traditional theories and practices to see in
what ways possible the developments in a certain respect are better or worse than what has been
known before. Equally, criteria for successful adaptation from innovative pedagogy range from
digital writing exercises to IWB or from Hyper-Text to acting in Virtual Worlds. How to measure or
evaluate changes in pedagogy in terms of traditional theories and what are successful pedagogical
innovations considered from the point of view of traditional frameworks are important and even
urgent questions. Both increase the likelihood of returning policy and practice and must be included
in research methodology. Given the rapid pace of change in the direction of school instruction,
determining what is now the best possible practice is of great value. But it should address the
fundamental criteria that ought to guide the use of traditional theories in a digital era, as well as
innovative methodologies. This is important at the level of school development since educating
agencies must in some way currently encounter traditional means in order to justify new
technologies.

2. Traditional Pedagogical Theories

Popular questions about teaching and learning in a digitised world are considered, re-
conceptualised and illustrated. Contrary to a widespread and often resistance-supporting reduction of
a complex dimension to a technology-based shift, a trend-setting student-driven revolution or a one-
sided decline of traditional values, the confrontation of innovation with preservation is coined as a
major challenge by the actors ‘on stage’. Major traditions and key figures in the areas of
conceptualising, observing or staging teaching are briefly reviewed before social structure, social
agency (including a role perspective on the interplay of globally induced and institutionally or
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individually mediated change) and the symbolic representation of teaching cultures are discussed.
Examples of continuity or change in the lecturers’ realm of teaching and learning strategies,
incentives, self-image, prevalent lecturing behaviours and ambivalent perception are reported.
Detailed case studies, with teaching life histories at their core, are suggested for in-depth analyses,
together with attempts to represent lecturers’ rationalities and action contexts as social constructs,
embedded in time and space. Concerted international and interdisciplinary comparisons are seen as
promising avenues for future research on the cultural embedding of learning and teaching, on the
local negotiation of global tendencies or on the unconscious reproduction of past conditions.

2.1. Overview of Key Theories

Key traditional pedagogical theories have been foundational to education and pedagogy and
have guided educators in the structuring of lessons and the assessment of outcomes. Constructivism
and Behaviorism are arguably the two principal underpinning learning theory paradigms commonly
associated with teaching and education (Drumm, 2019). The former suggests that learning is
facilitated by actions to build or construct knowledge, whereas Behaviorism is understood as learning
through experience with a deterministic relationship between stimulus and response. The interplay
between these two primary theories postdates, in an educational context, Socratic methods based on
higher order thinking, reflection, and nurturing of students based on their answers. The Socratic
methods in part only became possible with the respect afforded to scholars in Athenian Western
civilization. Now that we have constructed an overview and some thematic thoughts about these, and
other, pedagogical theories important to education, how can they be understood critically and adapted
for the digitally connected world?

In all cases it should first be asked whether it is possible to adapt or use these theories or
pseudo-theories in the first place. For example, the Socratic methods of learning would arguably have
been less effective in providing education to the broader Italian renaissance villages, with people
historically learning through practice or the craft as a helper or apprentice. The education needs an
able populace have only become possible with the onset of the industrial revolution, the breakdown
of guild systems, and the total redistribution of people and labor. Similarly, often timeworn folk
pedagogies are inconsistent and do not align well with modern understandings of learning and
cognition, and it is hard to benefit from around 90 of them, excluding pseudo-theories.

2.2. Strengths and Limitations

In general, traditional pedagogical theories are based on a number of strengths, effectively
enabling an educational experience that is more structured. By suggesting certain learning and
teaching practices that are designed to foster achievement of specific learning objectives, they
underpin a structured educational environment that encourages useful tutor and learner activities.
Adherence to pedagogical theory is crucial for maintaining a rich, structured, integrated and
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purposeful educational experience rather than simply presenting an unorganized series of teaching
events.

Another key strength of traditional pedagogies is their grounded base in previous application
(Drumm, 2019). A substantial number of educational institutions have historically based their
learning and teaching practices on such pedagogical theories. Consequently the implementation of
digital technologies in education has been mapped within the territory of these foundational
frameworks. Given the infrequency and potential length of the educational revolution, traditional
pedagogies can be seen as a conservative approach to the potential uses of digital technology. It
encourages individuals to focus on traditional skills, such as the ability to engage in narrative, while
disregarding the development of higher order skills such as critical and analytical evaluation.

However, such a conservative standpoint on education raises a myriad of criticisms regarding
undue infancy, and the lack of adaptability to the demands of digital pedagogy. Such criticisms
elaborate on the traditionalist chess-world at large, characterizing it as unwarranted, a representation
of the influences of the established interests within universities, and unsuitable for the enhancement
of learner knowledge. Further, by promoting an invariant curriculum that is suitable for the abstracted
learners implied by traditional pedagogies, it is not sensitive to the rapidly differing educational
needs of individual learners. This lack of responsiveness forces poor motivation and engagement
towards education, and inhibits the understanding of connections between classroom and real-world
observations.

3. Digital Transformation in Education

Recent developments not just in technology have triggered research into our world, with an
ongoing process of digital transformation transforming habits, ways of life, and inevitably the spheres
of the social and working environment (Orosz et al., 2019). One of the sectors that is most influenced
by the ongoing digital transformation is education. The term "digital education™ refers to the means
that are applied in didactic communication in a digital environment, digital learning spaces that are
built up, and a digital culture that evolves around education. The educational process can be
organized into a digital cooperative environment where the role transformation of the traditional
participants is expected. Digital technologies have radically changed the ways in which individuals
can access and share information and communicate with one another. In recent years, digital learning
technologies have been developed to help facilitate better understanding, access to, and dissemination
of educational resources. Although the potential benefits of these tools are significant, they also pose
new challenges for educators. However, a review of the literature reveals that the successful uptake
of new technologies has been hampered by a number of issues, including concerns around costs and
infrastructure, as well as a lack of support provided to teachers on how to use these tools effectively
(Male, 2016).
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3.1. Technological Advancements

Despite great progress in digital technology, growth in the worlds of education and training has
not matched the predictions widely made at the beginning of the technology boom either for the
macro-economy or for the new opportunities arising (Higgins, 2016). Is it urgent to see the impact of
this major technological advance on what was essentially a nineteenth century, industrialized model
of teaching and learning? Technology’s impact on teaching and learning in formal education has, of
course, been felt in the past, but the numbers of students reached were small and teaching and
learning methods remained largely unaffected. Television, for example, reached schools in the 1950s,
VCRs in the 1970s but computers as we now know them had little impact until the introduction of
PCs in classrooms in 1983 (Quinton, 2006). The first real application of computers in education was
arguably the widespread installation of networked labs during the 1990s, but outside programming
they were limited in use to producing mainly word-processed essays, and access was far from being
universal. Furthermore, the vast majority of these PCs were located in computer labs — leading to low
and intermittent usage among a minority of students.

In the past ten years there have been technological developments that have brought the
‘information age’ to schools and colleges in a rather more tangible way; LCD projectors, white-
boards, and especially computers offering a rich graphic environment with internet access. The so-
called ‘digital revolution” which has transformed so much else in our lives suddenly threatened to
have an impact on teaching and learning, for which on the whole it was not designed. Governments
which have spent billions on hardware and software across many countries in an attempt to create a
‘knowledge economy’ will doubtless want to know the impact and more importantly the
effectiveness of these investments. For some countries in Europe, it is a legal requirement that
students receive a certain number of lessons each week in which ICT is taught, raising further the
question of how such lessons could best be constructed. There is an assumption in the wider world,
especially amongst those driving the ‘digital revolution’ that computers and the internet offer a
quantum leap in learning. This throws up wider social issues about the continuing existence of the
digital divide, with access to PCs and the net being greater among richer families and richer
countries. Judging by some of the conjecture in the media, there is also an assumption that there is a
breed of young people — the so-called ‘net generation’ — who have been born and bred on the web
and video games and therefore somehow possess new skills and aptitudes that set them apart from
previous generations. How far can the tools of the computer gamer and the world wide web really be
accommodated within the needs of learners? The view presented here will be neither the utopianism
that foretells of learning Nirvana just around the corner, nor self-defeating cynicism, but will offer,
instead, a sober look at current educational research involving ICT and attempt to proffer some
guidance for future practice.
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3.2. Impact on Teaching and Learning

Digitally advanced teaching and learning practices have extensively altered the pedagogical
frameworks known since the dawn of the written word. Technology has remarkably disrupted the
traditional pen-and-paper methodologies utilized for literacy acquisition across numerous academic
domains during the era of paper systematization (Male, 2016). Yet, the replacement of the prevailing
norms and customs in education was not directly initiated after the documentation of sounds and
ideas. The employment of technology for learning presents a profound modification for pedagogical
standards, and educators should reconsider practices, adapting grand theories translated to modern-
era applications (Wacnag Lidawan & Reyes Chua, 2018).

The effects of digital transformations are diverse and complex. The advent of computers was
expected to influence education similarly to how factory equipment redesigned workplaces. The
printed text founded the current schooling procedures, and it is not the first time the norm of reading
and writing students’ comprehension strived was recognized and standardized. As such, technology
is allowing more novel paths of arranging instructional procedures, creating more interactive, varied,
and collaborative environments, expanding the capabilities of the broad range of educational
stakeholders and accommodating programs belonging to different nations, regional and social
contexts. Some of the first changes observed in the education domain came as the installation of
electrically powered lights and phonographic devices, and they inescapably parted from progressive
aspects of them faithfully entwined in hearts and minds from both students and teachers. Therefore,
an understanding of the transformations from digitalization and the appliances of the grand theorists’
assumptions in learning environments is essential for contemporary educators, parents, policy-
makers, and students.

4. Challenges in Adapting Traditional Theories

Adapting traditional pedagogical theories to the new era of digital technologies might be more
complex than it seems. If on the one hand it is challenging to adapt well-established theories such as
behaviorism or constructivism to a novel practices context, on the other hand new pedagogical
theoretical paradigms such as connectivism might be fragile in the sense that empirical evidences are
scarce or even nonexistent. There are a series of other challenges pertaining to the integration of
digital devices and novelties into educational systems. Moreover, there are additional elements of
difficulty when considering the adaptation of educational systems that are already established within
a given country, and have a deep correspondence with the socioeconomic and sociocultural
environment of such country. These respects are particularly valid in the case of the analysis of the
Portuguese educational system. Firstly, the substantial modification of an educational system that has
deep roots within a given country is difficult per se for the same reasons that make the reproduction

of models of educational successful practices across countries and systems challenging. Some of the
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changes required in order to adapt well-established educational practices and paradigms to a post-
industrial society more based on a knowledge economy might be non-trivial, such as lengthy changes
in legislations, curricula, material and human resources available, amongst others. Secondly, the
obstruction created by teachers and educators is a challenge that has also been acknowledged in other
countries, and might reveal that resistant attitudes to fully incorporate or exploit the potentialities of
the integration of digital technologies into the educational system are a global issue. Thirdly, when
looking at the various possibilities of strategies for the professional development and training of
educators in the wide area of e-learning related themes, there are obstacles that make the design of
widespread implementation non-trivial.

4.1. Technological Integration Barriers

While there are many benefits of technology for education, there remain numerous barriers to
the effective and efficient integration and implementation of technology within classrooms.
Insufficient infrastructure for high-speed internet connections, insufficient appropriate professional
development for teachers, and the pressure for accountability without standardized testing technology
all hinder technology integration within pedagogical frameworks. School districts do not always have
the resources necessary to purchase hardware, software, and adequate professional development to
support technology integration within primary, secondary, and less frequently within higher, schools
(Durff & Carter, 2019). Those “have-not” schools are often in less affluent neighborhoods further
widening the “each divide”. Adequate equipment includes the hardware, software, and training for
teachers and students. In addition, administrative support is an essential component in successful
technology integration. While there is continued federal and district support for the hardware
purchases software costs are skyrocketing often making purchasing difficult. As a result, there are
databases and web-based activities specifically designed for teachers. Barrier by definition prevents,
impedes, or reduces; a delaying or stopping effect.

A large portion of the American populace remains highly skeptical and fearful of technology
and technology use. These fears are a major obstacle to technology integration within literature-
focused practices. In 1998 only 33% of teachers fully accepted technology. Anxiety is changes,
computers and other technologies frequently generate fear in teachers. All high-tech room is
particularly frightening to those who do not have a natural aptitude to understand or integrate
technology. Generally, Luddites tend to harbor general anxieties and fears. The “Luddite” word is
from workers who destroyed machinery in England in the early 1800s. In today’s vernacular, living
in Luddite is one who is technophobic. Technology is labor-intensive and many teachers do not have
the time to devote toward effectively incorporating technology into current pedagogies. Integration

usually does not come easily for many people, this applies to technologies as well. Inserting even a
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simple application is making profound technologically oriented curricular alterations and changes
that most educators are behaviorally, pedagogically, and technologically, are not equipped to handle.

4.2. Resistance to Change

The introduction of digital technology into teaching practices has resulted in a sense of
psychological inhibition among teachers, which has a significant effect on the dependency that they
form on the use of modern technology (Khalid AL-Takhayneh et al., 2022). It is evident that a blind
response to the technological and telecommunication transformation happening globally can be a
devastating trend for formerly functional business organizations. As a result, businesses have become
increasingly attentive to their patterns of development to recognize the key factors that affect their
effort of innovative achievement driven by expert, technological, and digital outcomes. As the
professional scholar has learned from the literature, there are many prototypes for the legitimacy of
the adoption of technological innovation that encompass psychographics, attitudes,
characterometrics, sociographics, and businesses-and field-related aspects. Therefore, intentions have
been gathered for an important perspective on the precedent issue in Jordanian entrepreneurship and
business schools due to the substantial effect of modern technology and didactic transformation in
study delivery. Changes in learning environments and societal structures in parallel with
technological improvements have become vital ends in themselves. Concurrently, innovative
practices of teaching have generated a focal point on the function of teachers and how they manage
new practices and thoughts. Comprehending how the above-discussed science can affect teaching is
essential for understanding revolutionary pedagogies and styles with digital technology.

The finding of open scholarships in a field like Mathematics or Mathematics-related disciplines
is ever changing and, as a consequence, it is becoming increasingly necessary for Mathematics
students and experts to go above and beyond the curricular necessities and become more involved in
scholarship research. This, in combination with a wish to promote analytical and mathematical skills
job-ready attributes so that Mathematics graduates are more cost-effective both on a national and a
global scale, has led to personal and/or e-learning technologies and collaborative learning that
between and in mixed groups. Building a collection of good training practices and a body of opening
services with competitively priced online academic assistance can almost be beneficial in this era of
extensive achievement in higher state schooling. It is considered that fully online or mixed-mode
MAHA420 could be offered at the university level (Bryant et al., 2014).

5. Prospects and Opportunities

Educators today have a unique opportunity to enhance traditional pedagogical theories by
leveraging innovative teaching practices and technology platforms that were unavailable to their
predecessors. The potential to create interactive, engaging and truly integrated learning avenues for
students is promising. As traditional pedagogical theories are adapted to digital platforms, the
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emerging practices in education promise to offer new and exciting learning experiences for students
where their education involves much more than simply receiving and remembering information — one
day a student could analyse a melting nutrition disc in Chemistry before visiting a historical site with
a Virtual Reality headset, reading essays on national growth and tourism from a digital library. There
is a close alignment between the student-centric results of this exploration and the new models of
teaching and learning currently being adopted in the digital learning environment. As well, there are
clear indications that schools are already moving in a direction that embraces a more personalised
application of pedagogical theory. Developments in educational technology and research findings on
teaching are facilitating this move by providing new ways to cater for the underlying foundation in
pedagogical theory. Nevertheless, the need for a teacher to generate unique learning pathways,
possibly informed by technology, for every student remains a major challenge. Hence the question is
posed. Does the adoption of personalisation in pedagogical practice sacrifice other critical
components of effective teaching? It is demonstrated that such a sacrifice is not necessary, and
personalisation of pedagogy, as defined here, may in fact be a prerequisite for improved future
educational outcomes. In summary, as education continues to adapt traditional pedagogical theories
to the digital learning landscape, learners can look forward to increasingly innovative, stimulating
and rewarding educational outcomes. A digital confluence of a techno-savvy society and personalised
educational technology in coming decades will underpin a blended approach to traditional and
emergent educational practices, enhancing the sustainability of yet another timeless field or sector in
human societies in its digital transformation and ever evolving state — that of education.

5.1. Enhanced Learning Experiences

With the recent growth in the use of technology in the educational system, attempts are being
made to find ways of adapting traditional pedagogical theories to account for this transformation.
This section discusses both the challenges the digital era presents to the educational system on the
one hand and possibilities for addressing them on the other (Dickinson, 2009).

Enhanced Learning Experiences

The development of ICT offers new possibilities owing to increasingly interactive and
immersive environments. Furthermore, research is ongoing into ways of displacing the current
traditional educational setup, which has undergone virtually no significant changes in the past 150
years. Many hope that this will soon change with the widespread availability of affordable portable
and wireless computers and other forms of digital technology, thus creating the conditions for
entirely new scholastic environments. Thus far, it has been demonstrated that the usage of augmented
reality/localization-based technology in the preparation of learning projects allows for a more
effective immersion of students in the assumed role. The technology permits complex tasks to be
ultimately performed, while being assigned to students in the fascinating streets of urban
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infrastructure. Research has shown that working on such projects increases deep collaboration among
students voluntarily, hence promoting a learning experience characteristic of the partnering model. It
has been taking place with guidance from the teacher, thus increasing considerably the effectiveness
of extra-activity education on a common level of understanding. Moreover, portability contributes to
the imitation of real life, rendering traditional classrooms with poor reality transfer features.

Another significant positive implication of digital technology concerns possibilities for real-
time feedback and assessment. It is widely known that measures of teaching effectiveness are the
ones that are taken informally throughout a lecture and remain largely available to the teacher only.
Computerization can provide a set of real-time indicators, which is a good argument for supporting
the scenario where the traditional form of lectures might undergo an extreme makeover. These
opportunities have inspired a quest for new kinds of educational environments more adaptable and
creative than those currently proposed by the educational system. Several national and international
programs have been calling for participation in creating various kinds of digital content and services
in order to prepare suitable learning experiences for the electronic school. It is being hoped that such
an initiative will benefit the improvement of the curricula in the sense of providing a flexible and
easily accessible courseware library, which instructors could use rather than the current selected
textbook.

5.2. Personalized Education Approaches

Introduction The advent of the digital era is transforming traditional learning environments and
the way knowledge is delivered and acquired. In this transformed context, the role of educators as
knowledge providers is evolving. To cater to the educational needs of new generations in a constantly
changing socio-economic scenario, it is important for educators to not only develop digital
competences, but also to take advantage of digital tools to connect with their students and engage
them in the learning process. The best way to reap the potential benefits of these tools is to adapt
traditional pedagogical theories to the digital era. This paper provides an overview of how traditional
pedagogies can be adapted to the digital era and provides some insights into the toolbox necessary for
educators to respond to this challenge. It offers a roadmap to equip educational professionals with the
required knowledge and resources to inspire and engage young learners so they can be successful
lifelong learners in the digital age.

Personalized Education Approaches The traditional one-teacher, one-class, one-pace, one-
curriculum, one-assessment model tends to overlook the diverse learning styles and preferences of
learners. Personalized education refers to the tailoring of pedagogy, curriculum, delivery, and
assessment in response to individual student needs. In this context, it refers to the possibility to
implement learning experiences that are tailored to each individual student and are able to take into

account the students’ skills, background, preferences, and learning abilities, and can be adapted in
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real-time with the scope of increasing the learning outcomes as well as the learning experience itself.
One of the main advantages of the integration of technology in education is the possibility to collect
and analyze a vast amount of data about the students and their interactions. This wealth of data can be
used for a variety of analyses, including models to forecast the students’ future performance and
models for generating inferences about the students (Dumont & D. Ready, 2023). By gaining insights
into the student and course it becomes possible to suggest a tailored learning path for each student.
Studies have shown that the personalization of the learning process can increase the engagement of
each learner, foster motivation and achievement, and give a more human touch to the process,
increasing the sense of ownership and wellness. However, several challenges are posed by the
adoption of such approaches, including the need of specific technical skills and tools to the teachers
as well as the need to assure equity and access besides the emergence of a new kind of didactic
termed as teacher-mediated personalization of the learning experience. These implementations
advocate for the development of a digital teacher’s assistant capable of supporting the teacher in
following an ensemble of students each engaged on a different course. The worldwide interest in
technology-enhanced personalized learning is pushing the educational community to emphasize the
importance of personalization in learning environments and to promote successful personalized
models for the delivery of educational contents. The adoption of personal learning environments by
the educational community is seen as a booming phenomenon. Successful personalized approaches
and platforms for the delivery of content in Moodle are explained and new personalization
perspectives are suggested, such as the adoption of machine learning and intelligent tutoring systems.
Considering the importance of increased personalization, teachers are encouraged to attend courses,
seminars, and coaching for supporting the integration of these innovations in their teaching practices.
A research path for the teacher-mediated personalization of the learning experience is also suggested.

6. Conclusion

This paper encapsulated pervasive insights into how traditional pedagogical theories could be
shaped to fit efficiently with the emerging techno-pedagogical needs and vice versa. As a conclusion
to the paper, optimized arguments have been offered to underline the conjoined significance of both
notions for the effective application of computer technology in education. Drawing on the premises,
the first idea which is bolstered here is that affected educational mechanisms must imperatively
encompass both key tenses. What distinguishes the effective teacher from less effective practitioners
derive from careful and detailed thinking about the nature of each implication. An approach which
insists on a considered and sophisticated process to decide how the key aspects are treated, and this
includes strict attention to the ‘fit’ between key tenses and other factors. Second, this paper has
demonstrated that there is copious theoretical and empirical evidence that employing the most
traditional pedagogic means would not requisite quite purely old-style mechanisms are best for
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implementing substance matter derived to fit similar ethnical text, computer technology can offer a
significant additional impetus to the objective of comprehensive formats permeating school
knowledge.

Amidst an exploration of the challenging strategical adaptations of prevailing traditional
pedagogical practices and fashionable techno-pedagogy, observable facets of deep-seated conflict
have been foregrounded. However, the inherently comprehensive symbiotic alliance between both
encompassing mechanisms has been illuminated as a paramount significance. This can spotlight
feasible operative positioned intelligent pertaining to-hours objectification. This paper appraised
challenging engagements of prevailing conventional pedagogical practices and experienced techno-
pedagogy practices. Although deep-seated confrontation has prevailed, compromise aimed
interactions between both encompassing mechanisms had to be accessible. Furthermore, this paper
imply that it was imperative in efficient computo-materials implementations that confrontation is
identified and remedially amulated. (Male, 2016)

6.1. Summary of Findings

Adapting digital literacy projects, collaborative writing and cross-cultural aesthetics, design and
technology are elaborated as habitual and emergent collaborative language projects with foreign
partners after a twelve-year teacher-education transformation. Adapting traditional language projects,
these graduated ones value process, digital media and cross-cultural agencies. Prospective challenges
and strategies of such participation are considered. With the advent of globalization, digital era, and
foreign language policy, such projects become increasingly common not just for instruction but also
for research, education partnership, and even political bonding. In Asian countries including Taiwan,
such trends accompany a shift from the epochal-of-the-language model to English-as-an-
international-language perspective, focusing on the affiliates with world's linguistic diversity and
digital opportunities. Many scholarly works explore transformative modes, agency/process use, and
competence development. However, few systematically discuss the adaptation periods, frequent
participations, shared endeavors, and possible settings, especially for non-native teachers like
Taiwanese counterparts. Combining cases from the institution and colleagues with domestic and
foreign educators, this paper expounds obstacles, coping strategies, creative attempts, and potential
accomplishments after a decade and twenties. Two contextually specific collaborative language
projects are elaborated as cases, named “Beautiful Writing: Cross-cultural Aesthetics and Genre
Design in Digital Medium” and “Tell Stories through World Engagements: Theory, Production,
English Learning.” They consist of prescribed composing procedure, extensive language
demonstrations, and multimedia end products. Moreover, they accentuate not only technical
apparatus but also aesthetic sensation, media representation, and reflective engagement. When
dissimilar habitus and colleagues are initially combined, however, huge hitches are contemplated,

|
www.supportscience.uz/index.php/oje 43



http://www.supportscience.uz/index.php/oje

Oriental Journal of Education ISSN: 2181-2764

such as dissimilar expectations, proficiency pathways, resource allocation, and cultural readings. This
paper systemically reflects upon such hurdles and propounds several strategic mechanisms and
adaptive approaches.

6.2. Implications for Practice

This subsection focuses on practical implications derived from the research findings. It aims to
encourage practitioners to become digital literacy participations and attain profound strategies that
favor valuable educational experiences and dyadic knowledge co-construction. The task encourages
educators to scrutinize recommendations so classroom practices can potentially enhance outcomes
that adequately respond to digitally active and collaborative learners. This discussion accentuates
coherent transformations in teaching techniques and learning insights, which hopefully benefit
learners so they take advantage of the millennium indulgence. There is an increased number of
studies scrutinizing the theoretically-informed instructional framework in terms of its utilization for
genuine sophisticated digital literacy participations’ formulations and for the nuanced analysis of
instructive settings involving the utilization of the task to academically discipline novice teachers
(Wacnag Lidawan & Reyes Chua, 2018). Nevertheless, despite its potential for educational
enactments, the utilization of the task among teachers remains limited as an inventive tool that
designs endeavor learners’ digital literacy participations. Educators are recommended to engender
use of technology-enhanced modern teaching practices benefiting educational participations. To
advance instructional procedures, educators indispensably need to attain preliminary skillfulness and
continued proficiency expansion. Videos, applications, and learning game websites can provide
opportunities for teachers’ professional development. Although not entirely innovative, English
educators should acquire a working knowledge and perform the task in readiness for practice of
participations with the pupils. Instructional observance is to be capitalized on on-participations in
conjunction with other technology-imbued activities that meet educational objectives. To remain
relevant, educational institutes need a transformative drive that generates a culture of active
participation for both educators and pupils in the digitally surfeit modern learning environment as
well as shared or mutually constructed knowledge and dyadic or group co-construction.
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